. That phase, conducted by a teaching consultant, included analysis of the teaching practices of each of seven faculty members. Following lecture observations, each faculty member received a written critique of his/her teaching, and individual as well as departmental strengths and weaknesses were identified.
In the 1989 follow-up phase, faculty reviewed the feedback provided in their critiques and attended a seminar on developing effective lectures. Each faculty member was again observed during the presentation of a lecture; the same observation instrument was used in the follow-up phase as was used in the initial phase. A comparative analysis of the 1988 and 1989 teaching behaviors was completed for each faculty member and for the whole department.
Results indicated that definitive changes had occurred in teaching methods employed since the initiation of the plan. Additional recommendations were made and specific target areas for ongoing improvement were identified. faculty survey; teaching methods; physiology education THE DEPARTMENT OF PHYSIOLOGY of the University of South Alabama voluntarily implemented a multiphasic plan for improving faculty lectures. The plan was initiated in 1988, partly in response to a downward trend in physiology scores over the past several years. The faculty decision to implement a plan for evaluating their teaching effectiveness was an attempt to become more responsive to the changing instructional needs of medical students. This report discusses a continuing plan for improving faculty teaching. It is a follow-up to a previous report (l), which described the initial phase of the teaching effectiveness evaluation plan. Three phases of the plan have evolved and are illustrated in Fig. 1 . Initial phase. The initial phase (1988) included obtaining an educational consultant who conducted an analysis of the teaching practices of each of seven faculty members. The analysis included the application of criteria established via a standard observation instrument, which allowed for narrative description of the faculty members' teaching relative to the following areas.
I. Introduction of lecture content through establishing clear objectives, using advance organizers, and establishing relationship to previous content.
II. Development of lecture content by providing sequential, logical presentation of the material, which is consistent with course objective; development of technical vocabulary; use of questioning methodology; adjustment to student reactions/needs; and use of skillful aids.
III. Conclusion of the lecture by establishing closure, summarizing, and relating concepts to future material.
IV. General behavior including enthusiasm, pacing, voice, staying on subject and attitudes toward students. A detailed description and definition of the criteria included in the observation instrument is given in the previous report ( 1).
During the initial phase, each faculty member was observed during two lectures and received feedback in the form of a confidential critique of current practices, citing commendations and recommendations for improvement. Individual as well as total departmental strengths and weaknesses were identified. This provided some direction for change and baseline data for selfmonitoring of teaching behavior.
Followup phase. In the present study or follow-up phase, faculty reviewed the feedback provided by the critiques in the initial-phase report and attended a seminar on developing effective lectures before the beginning of the physiology course for the next term (1989) . Once the course began, each faculty member was again observed during the presentation of a lecture; the same observation instrument was used in the follow-up phase as was used in the initial phase (I), culminating in a comparative analysis of the 1988 and 1989 teaching behaviors completed for each faculty member and for the department.
Continuous phase. This phase is expected to be an ongoing one. It continues the observation of faculty Many positive changes were observed, particularly in the lecture introduction and in questioning. This professor poses many excellent questions but could involve the students more by allowing them to respond and discuss. Consistency with lecture outline improved but, at times, there is still some digression to other subject matter. The quality of the visual aids (transparencies) needs improvement.
This comparison
was made for faulty member G on June 1, 1989. I, teaching behavior included in lecture; M, behavior minimally included; 0, behavior not included. * Change from 1988 to 1989. PHYSIOLOGY s9 lectures but with an emphasis at monitoring specific target areas. For example, observation data generated from the initial and follow-up phases reveal that the lecturers' use of questioning methodology, student involvement, and concluding techniques, although having improved during the follow-up phase, nevertheless remain in need of additional improvement. Toward this end, the faculty has been provided with a listing and detailed explanation of various practical strategies for incorporating these instructional methods into their lectures. Future observations will then note implementation of these strategies by individual faculty members.
RESULTS

AND DISCUSSION
The results of the initial phase (1) of the teaching effectiveness assessment demonstrated that the faculty as a whole were quite competent in developing the lecture content; they provided very thorough, sequentially developed explanations of the material. However, they did not give much attention to introducing the lecture content by using techniques to establish a conceptual framework for the content. They made little use of questioning methodology, provided limited student involvement, and generally did not gain closure at the conclusion of the lecture. Hence, departmental needs were identified. Also, a survey of faculty attitudes at the end of this phase established a positive view of the evaluation process and agreement for continuing the plan. By examining the comparative data given in the follow-up-phase report, each faculty member was able to note changes in his/her teaching behavior from one teaching period to the next (1988 and 1989) . Narrative comments and suggestions provided additional feedback. Table 1 Table 1 . * Change in teaching behavior noted. NA, not applicable.
